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Ahstract

The advent of globalization problematizes and challenges the notion of bounded citizenship as
conceptualized and percerved among established demeocracies and nations of the world. It
threatens to undermine the kev characteristics of the nation-state such as soversignty, autonomy
and democracy. The major purpose of this study was to explore the social studies teachers’
conceptualizations and experiences on citizenship through the teaching of social smudies in primary
schools in Botswana. Anchored within post colomal theory, the study was gqualitative and
emploved the naturalistic mquiry paradigm. Qualitative methods were vsed to collect data. Data
were analyzed using grounded theory through the constant comparative technique. The findings of
the study revealed that social studies teachers’ conceptualize cifizenship in multiple wavs. The
findings lead to the conclusion that citizenship in Botswana is fluid and not homogeneous as one
might have thought given the national aspirations of social harmony, unity and nation building that
were adopted at independence in 1966. The smdy recommends that citizenslup be re-imagined in
schools 1n an effort to deconstruct the master narratives that are often western oriented.

Keywords: Citizenship Education, Secial Studies. Globalization, Naturalistic Inguiry, Post
Colonial Theory.

INTRODUCTION

Social studies is referred to in some countries as social education and in other countries it is taught as citizenship
education (Ross, 200€). Numerous scholars in the field of social studies are 1 concert with regards to the role of social
studies as bemg citizen preparation (Mhlaul, 2010; Ajibove, 2009; Evans, 2008; Foss, 2006; Thornton. 2003). There 15 a
widely held wvizw that not all countries have policies requnng students to have instruction that prepares them to be
citizens. Some countnies such as the Umred Kingdom, Auswralia and INetherlands did not have any programs in their
education svstems that were deliberately ammed at teaching “political educanon or preparation of citizens (Haan, 2001).
The author further extols that m coutrast, counties such as Denmark, Germany and USA have educational policies that
are aimed at developing informed and participating citizens. However, there 1o considerable evidence to sugmest that the
citizenship educanon mitative s embraced globally. Tor example. the year 2005 was designated as the vear of Coropean
citizenship through aduecation Furthermore, thers s increasing interest in the discourse of citizenship educarticn in Asia, in
countries like Japan. China and Palastan (Davies & Pike. 2009). In Great Britam. cifizenship education 1s a contentious
1sane and still ar 1ts embryonie stzges as 1t was officially miraduced m 2000 and hacame mandatory at secondary schnel
lewvel from Scptember, 2002 (Tnck, 2007, Figueroa, 20047
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Historically the notion of citizenship was not recognized by the British Government until the September 117
attacks on the United States and the “Fiots™ in England in June 2001 (Figuerca, 2004). These mcidents though taking
place in different parts of the world (USA and England) acted as a wakeup call and a catalyst towards the rethinking of
citizen preparation i Great Britamn. Denmark on the other hand has an interesting program on preparing citizens in a
democracy (Hahn, 1999). Thev have what 1s called the follzkole law which basically requires that schools should meodel
democracy and students have weekly meetings where they discuss and resolve class problems., plan class trips and select
topics for investigation in the class titled “contemporary studies™. Of recent “contemporary studies” has been replaced by
“social studies” m Demark schools (Hahn, 1999,

Citizenship education has always been regarded as a western concept within the African continent (Abdi, 2008;
Mautle, 20003, Tlus has exacerbated the narrow view that citizenslup educarion 1s new as 1ts approach 1n schools 1s often
western oniented. In Botswana, the question of citizenship is a complex one as there are tensions brought about by the
traditional and cultural make up of the society complicated by the advent of globalization and modernization that have
permeatad the soctety (Nyvamnjoh, 2006). A citizen in Botswana can be identified by the legal documents such as Omang
(Identity Card) which distinguishes him or her from foreigners. Furthermore. a citizen of Botswana has certamn
entitlements which include the right to obtain land for free and vote from the age of eighteen (Nvamnjoh, 2006; Preece &
Mosweunyane, 2004). A citizen of Botswana has duties and responsibilities and these mclude being patriotic, respect for
the constitution, paving taxes, participating in nattonal activities, obeving and upholding laws of the country, protecting
vour country from enemies and voting during elections (Mhlauli. 2010). This legal conception of citizenship characterizes
citizenship as understood within the school curriculum and 15 based on the western interpretations of citizenship. hence
the need to decolomze knowledge to reflect our own ways of knowing.

Nvamnjoh (2006) provides a vivid picture of the state of affairs in relation to citizenship. identity and the politics
of difference in Botswana. He argues that though there are legal provisions of equality of citizenship to all men and
women in principle, i practice there are mequalities in citizenshap as there 15 a luerarchy of citizenship that 1s fostered by
the political. social and cultural mequalities. This hierarchy has resulted in some Batswana (people of Botswana) being of
lesser Batswana than others. Running i parallel to this huerarchv 1s the acceptance and treatment of foreigners and
immigrants as not all of them are welcome or accorded sumlar status, respect, privileges or rights. The tendency has been
to scapegoat and label other Black Africans as Malwerehvere. a situation that denies them of a name of their choice.
Their presence 15 as well dependent on the degree and 1s subject to renegonation 1 different circumstances,

Nyvamnjoh (2006) reminds us that being a rights-bearing Matswana (Citizen of Botswana) 15 dependent on the
degree and power relations that one has. therefore indicating that nothing 1s fixed. not even the rhetoric of rights as they
are dependent on context and issues at stake. The contention 1s that like many countries in Africa. Botswana 15 one of
those countries where ethnic citizenship and belonging has almost disappeared 1 favor of a single political and legal
citizenship and nation-building. As a result of globalization there are growing tensions of belonging and identity politics
that are matched by a growing urge of differentiating between = ‘locals’. "nationals’. ‘citizens’. ‘autochthons™ or “insiders’
on the one hand; and “foreigners’. “immugrants’. “strangers’ or ‘outsiders’ on the other. with the focus on opportunities,
economuc entitlements, cultural recogmition and political representation” (Nvamnjoh, 2006, p.3). In recent vears.
Botswana has experienced tensions as marginalized ethnic groups have sought for equity, better representation and more
access to national resources and opportunities. This scenario to some extent demonstrates not only the paradoxes and
contradictions of globalization but also the limits of bounded notions of citizenship and belonging informed by the
‘nation-state” and its hisrarchies.

Social studies as citizenship education seek to provide students with the knowledge, skalls. values, dispositions
and attitudes which will enable them to actively participate as citizens m a democracy (Ajibove. 2009). Since its
introduction 1 the primary school curriculum in Botswana i 1969, there have been doubts as to whether the subject is
achieving its major goal of developing good citizens. These doubts emanated from recent trends and evidence from
studies that suggest that products of schools are exlubiting behaviors that are not 1n tandem with good citizenship as
encapsulated 1n the social studies curnculum (Ajibove, 2009; Preece & Mosweunyane. 2004). The National Comnussion
on Education (1993) also documented an outcrv from the Botswana public about the moral decay prevalent among the
yvouths that was not aligned to the Sefswana culture hence negating the efforts of developing good citizens that are 1deal to
Botswana.

The social studies teachers” understanding of educating students for citizenship 1in a democracy 1s crucial to the
achievement of the major goal of social studies since they are the ones at the frontline of anv curriculum implementation
and have a moral and social obligation of preparing future citizens. This view 1s in line with Thomton’s (2005)
charactenization of teachers as curricular-instructional gatekeepers which basically reflects their well known role as
controllers of what 1s taught and how that 1s taught i thewr classrooms. Sim (2008) remnforces the teachers’ role by
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asserting that a large part of how teachers tend the gates hinges on how thev understand the subject. and m this case
citizenship. Like 1 many developing countries, the discourse on citizenship education i Botswana s still to be
implemented by teachers, yet wery little 15 known about what social studies teachers’ think and say and their
understandings of citizenship within the Botswana context. It is therefore, critical that subject specialist teachers of
citizenship and in thas case social studies teachers understand what it means and be in a position to explain what they do
best regarding citizenship. To explore the identified problems. this study sought to:

Explore the social studies teachers’ understandings, 1deas and conceptualizations of citizenship.
Find out from the social studies teachers what their expertences on citizenship are?

Find out what curricular implications can be drawn from the study?

Male recommendations pertaining to citizenship in schools.

1

RESEARCH QUESTIONS
The following broad research questions guided the study:

What are the social studies teachers” understandings and conceptualizations of citizenship as national identity?
What are the social studies teachers” understandings and conceptualizations of citizenship as participation?
What are the social studies teachers” understandings and conceptualizations of citizenship as responsibility”?
What are the social studies teachers” understandings and conceptualizations of citizenship as self reliance?

SR

THEORETICAL FRAMEWORK

In this article [ use the post colonial lens to understand the teachers’ ideas. conceptions and experiences on citizenship
their classrooms and to query how mainstream academic knowledge contiues to suppress and marginalize other wavs of
knowing and knowledge construction. Mainstream academic knowledge 15 explained as lkunowledge that “remforces
traditional and established knowledge in the social and behavioral sciences. as well as the knowledge that 1s
mstituttonalized i the popular culture and the nation’s schools, colleges and universities” (Banks. 2008, p. 133). It 1s the
form of knowledge that 1s seen to remnforce the status quo, perpetnates mequalities and the dominant power relationships
in society m that it often carries with 1t the “codes of power’.

Post colonial theory advocates for a number of 1ssues in relation to education that range from “decolonizing
knowledge and the production of transformative knowledge, mapping out the manifestations of the power of the west to
the rest, and locates how the dichotomous representation of the world establishes a ngid division between local/global.
citizen/Toreigner, civilized/uncivilized, and also challenges the discourse of nationalism™ (Subedi & Daza. 2008, p.2). This
querving nature of post colonial theorv makes it undoubtedly an invaluable tool for understanding the social studies
teachers” conceptualizations and expertences on citizenship within the Botswana context.

I further use Banks™ (2008) i1dea of transformative academic knowledge to mterrogate the teachers™ ideas,
expertences and conceptions about citizenship. “Transformative academic knowledge consists of paradigms and
explanations that challenge some of the key epistemoclogical assumptions of mainstream knowledge™ (Banks. 2008,
p.135). It 1s said to challenge mainstream knowledge that seem to perpetuate and expand the historical and literary canon.
Transformative academic knowledge 1s content that when presented challenges the traditional interpretations that are seen
as umversalistic and wnrelated to human mterests (Marri, 2008). It enables students to acquire mformation. skills. and
values to challenge mequality within therr communities, nations and the world; to develop cosmopolitan values and
perspectrves: and to take actions to create just and democratic multicultural communities and societies (Banks, 2008).

In studying transformative academic knowledge one 15 mclined to conclude that 1t 15 related to Said (1978) notion
of contrapuntal criticism.  Confrapuntal criticism 15 associated with a musical term for literary criticism and further
emphasizes the 1ssue of knowledge construction and how it impacts students (Razvi & Lmgard, 2006: Merrvfield &
Subedi. 2006). This view holds that students need to understand knowledge construction, the politics of mainstream
academic knowledge, post-colomial efforts to rewrite or resist master narratives and the mhentance of imperial
worldviews (Willmsloy, 1998). Tt 15 this knowledge that 1s often viewed as the truth without any consideration of how 1t
affects the recipients that nesds to be unpacked and debunked. The idea of deconstructing western impenialist knowledge
15 1 concert with Said’s (1978) 1dea of hvbridity and contrapuntal criticism.



LITERATURE REVIEW
Theories of Citizenship

Theories of citizenship as espoused in the literature on citizenship education tend to reflect a certain level of ambiguity
and differences. Van Guasteren (1998) identifies four theortes of citizenship that seem to differ in terms of orientation and
practice such as; Liberal, Communitarian, Civic-Republican and Neo-Republican theories. The first theory is that of
liberal citizenship which 1s nights —based: civie republicamsm which 15 responsibilities-based: the communitarian
citizenship which 1s collectivist: and lastly the neo-republicamsm which combines elements of civic republicanism and
liberal views of citizenship (Evans, 2006; Van Gunosteren, 1998). According to Van Gunsteren (1998) the Liberal-
Individualist theories view a citizen as a calculating holder of preferences and rights. Within this theorv. citizenship 15
conferred on an mdividual by a state or nation. There exist a relationship between an individual and the state which
mcludes both rights and responsibilities (Van Gunsteren, 1998). In the case of a democracy. the nights of an indrvidual
include the right to be heard and participate in their governance. equal protection of the law, the right to basic freedoms
such as religion. speech and press. The responsibilities of the citizen include respect for the law and participation m
actrvities of governance such as voting and joining interest and political parties (Engle & Ochoa, 1988).

Commmnitanian theories of citizenship view citizenship as more than a matter of rights and strongly emphasize
that bemg a citizen wnvolves belonging to a lustoncally developed commumity (Van Guasteren. 1998). Therefore,
indicating that citizenship in the conununitarian sense emphasize participation and identity (Preece & Mosweunnvane,
2004). For communitarians a citizen acts responsibly if thev stay within the linuts of what 1s acceptable within the
commmaty. The commumnity is seen as a representation of vnity and the absence of community indicates conflict. The
commmaty 15 well respected as it denotes a cultural resource that fosters people’s relatonships. It 1s this tvpe of
citizenship that promotes voluntarism, self reliance and a comnutment to each other. It operates at micro level and simply
implies community respensibility (Preece & Mosweunyane. 2004).

Civic-Republican theories of citizenship place a single community, which is the republic community. at the center
of political life. This means that 1t places more responsibility on the civil society. It recognizes the republican virtues of
courage, devotion. military discipline and statesmanship and shows too little appreciation for characteristic values and
diversity of other communities (Van Gunsteren, 1998). Putman (2000) contends that a strong civil society leads to a
stronger state through the promotion of active social action which privileges the state by not challenging the status quo.

Lastly. the neo-republican conception of citizenslup includes elements of all the other three theories,
commmmuatarian, republican and liberal-mdividualist thinking. The elements of neo-republicanism can be summarized into
three concepts: the public realm. organizing plurality, and action (Van Gunsteren, 1998). The belief 15 that the duty of
citizens 1s to transform a community of fate into a republic that can be willed by all who are mvelved as citizens”™ (Van
Gunsteren, 1998, p. 27). To them citizenship 1s created and recreated by citizens in action. Citizens have to possess
competence, a repertoire of skills, goodwill. consensus on norms and values, tolerance and respect. and good judgment
{(Van Gunsteren. 1998). Nevertheless. these theories provide a conceptual gumidance and indicate the contradictions
inherent in terms of the conceptual understanding of citizenship as they show the binaries created in terms of individualist
versus collectivist; political rights versus social rights: as well as local versus global (Evans. 2006).

Teachers’ Perspectives on Citizenship Education

Anderson et al (1997) conducted an excellent study of how elementary and secondary teachers define citizenship
education. As a result of this study four perspectives emerged as; critical thinking perspective. legalistic perspective,
cultural pluralism perspective, assumilationist perspective. These perspectives are in tandem with Barr, Barth and Shernus’
(1977) traditions m which thev describe contrasting approaches to social studies as; teaching social studies as citizenship
transmission, teaching social studies as social science, teaching social studies as reflective inquiry. According to the
critical-thinking perspective, teachers who hold this view believe that citizenship education should help students question
the status quo. develop critical thinking and questioning skills and encourage open-nmuindedness and tolerance (Anderson,
et al. 1997). This perspective 15 aligned to Barr, Barth and Shermis (1977) tradition of teaching social studies as reflective
inquiry 1 that it emphasizes the analvsis of values. development of skills and dispositions and decision making. Banks
(2008) refers to this model as the transformational model 1n that 1t views citizenship as a process of socialization and
counter socialization.

The legalistic perspective contends that citizenship should stress obedience to the law. teach the basic structure of
our pelitical systems and inform students about their rights and responsibilities (Anderson, et al. 1997). This perspective
dovetails with the tradition of teaching social studies as a social science since it puts emphasis on teaching knowledge as it
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15 structured within the disciplines and on discovery and mouiry activities (Brophy, 1990). Teachers who fall within the
cultural pluralism perspective define citizenship education as the celebration of diversity and pluralism. They believe that
rather than teach about the basic structure of our political mstitutions, citizenship education should expose students to a
range of ideclogies (Anderson et al., 1997).

Teachers within the assimilationist perspective hold sinular views with those of the legalist m that they explicitly
reject the current ideas of “political correctness™ and want to transmit to students the dominant values of the society. This
perspective resonates well with the tradition of teaching sorcial studies as ciizenship transnussion with emphasis on the
inculcation of traditional values (Brophy. 1990). This perspective 15 similar to the transnussion model as explained 1n
Wetstheimer (2007) where students are encouraged to learn about the structure and function of the government. rights and
responsibilities of citizenship and participate i non threateming civic activities. He argues that this model 15 shared by the
assimilationist and legalists and is the most commeon model of citizenship education presented in elementary schools. In
assessing the various conceptual frameworks of citizenship education as offered by various scholars (Van Gunsteren,
1998: Anderson et al.. 1997; Weistheimer, 2007). 1t becomes apparent that there is a lot of complexity and ambiguity
surrounding citizenship education. However, these varied conceptions of citizenship education though conflicting at times
offer understanding about what it means to educate for citizenship in a democracy.

RESEARCH METHODOLOGY

The studyv was qualitative 1n 1ts approach and emploved the naturalistic wnquiry paradigm. Naturalistic inguiry 1s said to
demand a natural setting (Guba & Lincoln, 1985). Lincoln and Guba (1983) further elaborate on the essence of a natural
setting, that naturalist inquirers begin their research with the belief that constructions of realities cannot be separated from
the world 1 which thev occur or are experienced therefore emphasizing the relationship between time and context to
understanding the phenomena under study. This study was undertaken among eleven social studies teachers 1 six
primary schools m one of the big villages in the central district in Botswana which 1n this study 1s referred to as
Marethveng village (pseudonvm). Of the eleven teachers four were males and seven were females. The teachers’ age
ranged between 30 and 53 vears: where four teachers were between 30 and 35 vears. three were between 36 and 45 vears,
two were between 46 and 50 and two were between 31- 53 years. Purposive sampling was used to select the participants.
The major aim of purposive sampling also referred to as theoretical sampling 15 to “select information-rich cases for study
i depth™ (Patton, 1990, p 169). The naturalistic inquirer prefers purposive sampling because 1t allows for the mncrease of
the scope and range of data and the likelihood that a full array of multiple realities will be uncovered: it also maximizes
the researcher’s ability to devise grounded theory that “takes account of local condittons. local mutual shaping’s, and local
values” (Lincoln & Guba, 1985, p. 40). In this study [ used a type of purposive sampling known as snowball sampling to
select the social studies teachers who participated in the study (Patton, 1990). These teachers were chosen on the basis that
thev are experts 1 their area of concentration which 1s sorcial studies and are 1 a better position to explain what they do
best.

Indridual mterviews, participant observations and focus groups were used as methods for data collection. The
individual interviews were used to solicit more in depth ideas on their conceptualizations and experiences on citizenship:
this was used to inform the observations and further mterviews. Interviews have their own linutations, for instance, I
interviewed teachers durmg break. lunch or after school. This at times made me rush over the interviews as teachers
would either be 1 a hurry to go to the next class or tired after a long day of teaching. I observed the social studies teachers
i different settings such as: classrooms and other outside activities in debate clubs, sports activities, staffroom and
traditional music practices i an effort to understand what they do and why they do what thev do in relation to citizenship
development and to listen to their ‘normal’ chats and gossips. The data obtained through observations was used to
construct follow up interview gquestions and vice-versa. Focus groups were used to enable both the participants and
researcher to see the group dynamics and how the individual responses contributed during discussions differ from or
remforee those of peers. Focus groups have therr limitations in that they compromise confidentiality. At tunes teachers
were not free to sav what they would have said 1f mterviewed individually. However, they enabled me to get the socio-
cultural aspects of the study 1n that I was able to observe them when they are together on 1ssues they agree or disagree on.

Data were analyzed inductively using grounded theory and emploved the constant comparative data analysis
techmque (Merriam. 1998, Patton. 1990) where I collected the data, transeribed, coded and categorized them i order to
inform the next mterviews and observations. In explamning constant comparative analysis 1t 1s stated that 1t “combines
inductive category coding with a simultaneous comparison of all social mcidents observed and coded”™ (LeCompte &
Preissle, 1993, p.256). Data analvsis took place at the same time with data collection and I constantly used the questions
raised during transcription to shape the questions for the next interviews. This process allowed me to mine the data
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thoroughly 1 order to exbauvst all possble gaps. Pseudonyms were used 1o protect the confidentality and anonymity of
the narticipants.

FINDINGS AND DISCUSSIONS

The findings from this study indicated that teachers conceptualize citizenship in multiple wavs as; national wdentity, active
participarion. collestive responsibility and celf reliance. There are a number of reasons that mav explain why teachers
conceptualize citizenship in raltiple wavs among them the notion of bounded citizenship and nation building,
zlobal:ization and the economic realities of the nation itself. Firstly, it should be borne m nund that at independence in
1365, Dotswana like meny African nations emerging from colonialism opted for a form of citizenship that was political,
legal. bonnded and geared rowards naton building as opposed 1o ethnic cirizenship and belonging which was viewed as
drvisive. However, Nyamuyoh (2C0€) assarts that m recent vears the country has experienced rens:ons of belonging and
identity politics as varicus ethnic groups have sought equity, better representation and more access to national resources
and oppertunties. These identity politics tend to reject and query assinulationist policies of boundsd naronal citizenship
i favor of more diferentiated 1deas of citizenship which distingnishes hatween insidars and ontsiders (Nvammyoh 2006)

Secondly, globalization with its accompanying agents of accelerated capital flow of goeds. electronic mformarion.
diminishing borders and international mugration have impactad Botowana negatively as they have exacerbated the
wsecwiies and auxiztizs of Dol local and [ueiguers benee binnging aboul wieater obsession will clizenslop and
belonging. This has led to the re-actualization of boundaries and differences: and the questicning of previous assumpnons
about nancnality and anzenship (MNyamunjoh, 2000). lhardly, since windependence, Botswana ¢ development has been
gmded by the nattonal principles of demeocracy. development, unity and self reliance. The government of Botswana has
bezen the mamn provider of 2ducation and empleyment. However. with the advent of the ongoing economic recession in the
comntry and world srowing mnemployment rates and lack of a diversified econmmy it has bhecome very clear that the
government can ne longer sustain such aspiranons hence the need for citizens to seek altemative ways of survival. It 1s
against this backdrop that there scem to be a sluft of cmphasis from a dependency on the government to sclf reliance
1l es.

Lastly, Borswana as a counfrv zince independence has expernenced rapid economic growth and as such has
artracted e grant commumties from different parts of the world such as Atrica end Asia. The exodus of forergners from
other parts of the wotld has led to compention for jobs and this has zlso heighted the citizens insecurities as they believe
that foreigrers take up high profiled jobs m therr countrv. This has provoked undesmrable atitudes towards foreigners
whizh have sparked notions of xenopholua. The economuc realiti=s of some of the neighboring countries such as
Zimbabwe have alco exacerbated the siustion as their citizens come to Botswana illegally and create tensions and
problems of illegal immigration. All the aforementioned accounts intersect to make the notion of citizenship complex and
1ot a cut and dry siuanion. The findings are caregonzed according to research questons (RQs) and the themes generared
are discussed below as: national identitv, active part:cipation. collective responsibility and self reliance.

RQ1 Citizenship as National Identityv

All the t=achers who participated 10 the study conceptvalized citizenship as national idsncity. The teachers real names
wers not used for this study instead pseudonyms (MNhwe. Kabo. Kzabo, Kubu, Mormibisi, Batho. Lorate, Neo, Mpho,
Thato. Tau] were used to protect the confldentality and anonynuty of the respondents. National wentity was explawned
terms of belonging to a nanon, possess:on of natonal documents and having pride in national symbols. During my 1nitial
interviews with teachers, Tasked them “when vou hear the word “citizenship’, what comes into your mind?” The teachers’
responses varied and the results ars as presented telow,

Belonging to a Nation

All the teachers who participated in this rescarch perecived citizenship as a senss of belonging to a particular nation or
coulry es well @y idently and bemg prowd of whom vou aie as a Motswana, In explamng the mzamng of citeesliog Ms
Kubu had this to say:
It means natonality, where you come trom. But generally it means belenging to a cerrain countv or nation. 1
believe as Barswana. we should be prond of who we are, that is our identity. We do not have to go aronnd copying
othar people’s cultures to the extent that we forget sbout who we are.

Ms Kaba defined citizenslap as laid down in legal docnments and had thus o sav:
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The werd citizeaship and what 1t nuphes 1 my mind 1s that we are talking of indrviduals who belong to a certam
state or country or they are members of the country by descent. origin or naturalization. If vou are a foreigner and
vou adopl o becomne a cilizen of Bolswane you beeoine a weinber of Botswawa.

Hewsver, 1t was interesting to find thet nanonal belongmg does not begin at national level as teachers felt that for
are ta helong tn a raton they have to helong ta a certzin trihe or ethnic gronp in the conntry This was interesting in thar
their conception of national identity and belonging was exclusionary as it totally left ont “foreigners’ or ‘expatriates’ (as
thev are wsually referred to in the country) who have naturalized as citizens. To emyphasize the noton of natioaal
belonging as praceded by belonging to a tribe or ethme grovp in Botswana Mz Lorato mentioned that:

But generally 11t means belonging o a natien or country by birth or origin. It should be understood that cne
becomes a cit:zen of Botswana because he'she beleags to a particular ethnic group in Botswana.

MWr Nkwe chared the same sentiments that:

A citizen of Botewana has to be definad as someone who 1z onginally a Jdotswana, she has been borm within any
territory of Botswana and Las lived there. went to school 1 Botswana. ... you belong to a certam area of Borswana
lile= vour tribe 15 i Botswena. for example: I am a Mokalaka (ethmic zroup) because I have lived to be a
Watawana hecaze T belomg to the central district which s #n area confralled in the past by Aangwate

{Ethnic group).

The findings on national belonging as an element of citizenship and national identity c.earlv indicate that tzachars
wview national he'onging as emanzting from ones” ethnic gronp o tribe Ta them athnic helonging preced=s national
belonping, therzfore, ndicating that for ene to be a citizen of Botswana (Mefowana), she'he should first be a member of
ore of the ethnic groups m Bowswana These views are not surorising given the recent appeals made by some ethaice
groups whe have beer margmnalized as they ars now seeleng squity and recogniticn.

National Symbols

The Mudhings alse 1evealed at eachers wele 1 unsen 1 seeinyg nadonal dently es being expressed novgh natomal
symbols such as the natioral anthem. the flazs. the coat of arms. national colors. These national symbols to them are a form
of national identity and express a sense of pride 1 who they are. Mr Momibus: i weigling on natronal symbals and
citizenship had thes to sav:

In my teaching [ raquire my students to brinz national svmbols such as the flag. t'shirts with national cclors, coat
of arms to hasically show whn they are and develop some prids o thet comntry T enconrage them to show
support te the national football team by wearing national symbels when they go to watch games. [ belicve domg
so teaches the leamers about who they are and develop some pride in their counmry.

Mz Kubu also talked about the sizmficance of national symbels to national 1d=ntity and =aid:

They (citizens) mst have respect for the national anthewn. you find that at ume: people just talee thinge for
grenled where you fnd that culdien can use the national antbenn dunng then play —las s notnghl. It should be
1espected because 1t identafies us as a natton and country from the rest of the world

They zlso saw nanonsl symbols as a nmfiing factor in termis of citizenslup smee people belong to different etlune groups.
Ms Lorato expressed the importance of national svmbals to natronal identity and mentioned that:

Faght now m our country we ars from datterent ethme groups and there 1s a flag  which has got three colors that
represent the conntry that we are living in The hlne colar represents the sky that we Basswana (penple of
Botswane) depend on ram because it 15 narcliable, the white color represents the white peeple thet are alse found
mn our country and black color represents Batswana and other Black Africans who live i our country.

It 15 not surprising that these teachers saw national svimbols as natonal identty becavse they represent national vuty and
natien building as concervad at independence.

Narional Dociinernis
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Mational docmments were also idaatified as elements of national identsty. They mentioned that national documents such as
Dmang (National Tdennty Cand) passpart, lnrth certificate and drivers” license identifiad who yoan are Dnnng thetr focns
groups, Ms Neo emphasized the importance of having national decuments and acquiring them through the right
procedumes marder o guand agamst conupion aud nepolisin and sand teal.

Y ou know, even national documents such as Natonal Identiny (Qmong). people should nor take it for granted
that peopls will heer me speaking that [ am a Metswana, carry 1t all the tune and preduce it when it 15 needed
becausz these things are important. Thev show vour wdentity, whe vou are, where veu come from. Thase thing:
can spealk for von, von don t have o 1ell a persan that von ar=2 a Maernwana, yon st take ont these things and
show them. Heving # drivers™ license. thev should know thar there are no short cuts o having such documents.
procedies should Le followed.

Having national decumeats was also related to being a responsible citizen who obevs the laws and this was echoed by Mr
Kzabo durnng focus groups when sayimz:

Bemg responsible, obeving vour coury s laws, followmng the constrution of the country and being responsibls
m whasever vou do. Carmng and loving vour country. By being responsible according to people 15 for tham to have
nationzl 1dentiy, passport whatever. They chould do what 15 waated by the law and not do thungs that are
mproper.

The possession of these national documents wzs also seen as a form of vational :dentity 1 an effort to be able o
diff=rentiate between the nzticaals [Insiders) and forsigners (Cutsiders) It appeass thev alse se= national documents as
being abls 10 help el anthenne from non avthencie citizens. Vs Kabo i relatiag nanonal docnrments o te politics of
diffrrence had this to sav:

Citrzenslip wenns Lemg a Motswane. As a Molswiana you should heve an wentiy card Gmeng ) The person s
be bern in Botswana and be able to speak Sctswana. You heve to belong to onc of the cthnie zroups in Botswana
O seka wala o Te Motebele lela jaaka o nite fo o bo ore o Motswana” jwhen translated mears that: “Fou
should rot b2 a Ndebele fethinie group m Zimbabwel ai vou ave seated here and call youwrself a Motswana
[Refarring ro me) "

Accorcing to s Kabo possessing national docoments was a way of differentiaring between real Batswana (born and
belonging (0 the wam etloae goups w e country) and non teal Balswata that 15 these Batswana whe naght Leve
acquurcd citizenshep through namrelizatien bke me and do not belong to anyonc of the recozmized ethnie groups o
Botswana. In fact Ms Kabo gave me a realiry chack i that she vsed me as an example of a non avthentiz Metswana and
for the frst time I caine to realize that [ am not regarded as a Morswong 1 my own covntry of orth

R0)2 Citizenzhip as Active Participation

All the teachers who participated 10 the study conceptualized citizenslup as active participation and this 1nvelved taking
part i political | comanmty and national activenies In their wew parncipating i varions activities was related fo " good
citizenship and nation building.

Palitical Arctivities

Political activities were viswed in relation to elections and voting for the government of their choize. Teachers expressed
the importance of participating m elections as a wev of expressing their wishes end a sign of be.onging. Talking about
parncapation, Ms Mphe had ths o say.

Taking part in elections. it is their cwn wav of expressing themselves by choosing their leaders. Take part in
activities (hal vou are ashed W ke pant 1nas Jong as they we e oues that will buald yow walion.

Ms Eubu equared parmic:pation in political acrivities 1o good citizenship as she saw 10 as en importane aspect of decision
naking and self expression which basically qualifies somecns to be a good citizen at the same tine developing national
pride and cke had thas to say:
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Even wlen 11 comnes W eleciions, 10s Ingh e evervbody steamds up o chouse (he govemment she wanls Lecawse
at ttmes things ar= changmg. We do not have o be saving the one 1 power 15 mme so [ don’™: need tc vote. This

raakes vou a proud citizen and lnews that veou have voted and were part of these who chose the government.

s Kubn was very crimcal ebout people who de not participate dunng elactions and lamented on voter apathy as a
negarion of gnod citizenship M- Tan saw participation 1 palitics as a gateway to leadsrdhip posttions Ha mentioned that

Cilzenslop 1equizes el as citizens we should paticipate 1 elections and wvole for vw leaders. As lzachers we
should teach our students good ciazenship by encouraging them te aspire for hngher positions and chould not be
afraid to take up leadershup positions. If vou are an adult. vou are 18 years and abovs, vou should be seen o be
parricipating in elections, vere and be voted as members of the council or parliament.

However the findings 1 this categnry tonk me by surprise to realize that teachers concepmalize political
activitizs narrowly in terms of elections and voting. There was no mention of participation in political organizations for
the voutl. att=nding freedom squares end debating on 15sues of national interest or engaging 1n asseciations that are geared
towards political sducation.

Connmunity Activiries

Active participation was also ssen i relation to talong part in comnmnaty or local activiti=s that would help athers. This
wuonld imvelve laking leadership positons thal would benelll the cotmnuty that they ve 1 Conmnunity acliviies Ul
were meationsd weluded attending frorla meetings. participating in village development commuttzes (WDC's). Parents
Teachers” Associatons (PTA'2), attending funerals and weddmgs. Drought Relief Proects (Ipelegerg) and  crime
prevention groups (Dwantsho borukuthi). Teachers saw participating 1 such sctivitizs as wavs of malding cne to beloag to
& ceriam community. Ms Thato had this to sav when talking ebout community actrvities:

Citizens 11 Botswana should take part or participate 1o comununity activities like wedding:. funerals and
commumty projects such as drought relief projects ([pelegeng), village development committezsi VDO 's) and
Parentz Teachers' Aszsceiations (PTA':). A: thev are to be good citizens they have to take part, say out their
views, make their own dzcisions. so thar they know and feel thar they belong, they are parm and parcel of the
COMTIUILY.

Wi Tau Lad tlus to say:

Citizens must be seen to be participating m conmomty services, attending feoila mestmgs to see activities done
and 1zsues discussed. [t s important to attend fzetla mestings 1n order to make decisions 1 the area you are Lving
in, the ward, and the village. We chould be peace loving society. If there ar2 comummnity 1:sues 1o be discussed at
a kzotla meeting. we should be ratsing them peacefully without anv confrontations.

It wes wteresting to find that the comnvumty activites that the teachers discussed ranged from development
activities such as VDU s and PTA s to social activities such as weddimngs and funerals. Batsweana are popularly known tor
their kinship ties and aszociations and it was not surprising to find that funerale and weddings were mostly mentioned as
1D OCTAN COMMNVINTY activiries beczuse thart 1s where social nerworks are created, and kenshup ries rekindled and faclvre o
sttend renders one an outcast 1a the society and no one wants to be seen 1n that wav. The notion of discussing 1ssnes
properly. peacctully without any confrontation 1s an interesting onc as 1t 1s prvotal to our understanding of the teachers’
int=rpretations of participation, citizenslup and democracy wm Botswana.

Nattonal Activities (Voluntzerism)

Active parficipation was also described in terms of bemg involved i national activitizs. Though tzachers smphasized he
difference between national and community activities it was quite difficult to draw a distinction between the two. In
cxpressing their wiews on citizenship, active participation and national activitizs, Mr Kgabe msisied that:

Citizemslnp mvolves paricpating i natonal activities such as referendum, population censns, conduct of
elections on election day. have lmowlsdge abow: the Independant Electoral Commuizzion (IEC) and participate in
its acrivines. how it operates. “hey nmst know about these things. Thev must engage in national drama groups that
represent the country outside.



174

Ms Kabo shared the same sentunents when she elaborated oa national activities that:

Citrzens m Botswana should tales part 1 national activities likce natienal elections whers they vote for their
natiomal l=aders anech as Members of Parhament, reterendnms fo make decisions concsrning theis lives crime
pravention Froups at natonal level. We shonld participat2 in nanonal evenrs like culmre day. ..

Tanrlyar mpm meemmintad] metivea mestisimatiaas trarl netima]l asriricias asvel slnetaarices wrkialy dlhasr sanie me dnwmsstank
R s b T I O e B e e e A Y O Lo LS S0 T LS A PR A B 18 S L LRRILILNRL ALl Widdahdd Al 7 0V G LlAafhol Ll
aspects of good zovernance. Ms Batho had this 1o say

Citizenship calls for responsible citizens and as a good citizen von must #scribe to good gsovemance like if there
a1e elecions, elect those you Jezl should be elecied. Volunlesr a lol We aie also sapecied (o panapale m e
cle

. We are

o Saiy

to say out our visws throvugh comneilors and members of parliam,

cetod

T
edif.

The findings or citizenship as active participatien did vot swrprise me as thev depict a clear picture of hew
demeacracy and citizenship are practiced and nnderstoad within the SBatswana contaxt where electiors and voting are <e=n
as the most important aspects of good citizenship. Thess forms of citizenship follow the libera. model of citizeaship which
advoceles [ alieens nghis and coac dutres. Tlus mow conceplion of active pariicipation bemyg ielated o elecions and
votmz maybs attributed o the confusion smaranng from the understanding of democracy as it 15 not clear whether
democracy should be tanght from a Eurocentriz view or Tewana traditional wisw or a combination of the two. Therefors,
the way democracy 15 understood and practiced mayv be related to tae confusion that surrounds the notions of citizenship
i Bolswana.

RQ3 Citizenship as Collective Responsibility

All the teachers spoks= ahont ~tizenshin as s collective aaterprize mvalvmg the tamily and commminity as provmlgzators of
maral and socieral velues and behavior. They saw cinzenship in terms of moral values. peaceful coexistence and socieral
values and these were expiessed o (le funn of bodie as a sowce of collzclive and wolval mierest willon the Goaly,
cotnmunity or nation.

Moral Values aud Beliavior

Mol values mud belavior was expressed et of Bodfio and the Lanuly, scbool and conmnunily were seew as e 1mam
actors in menlceting the values of Sorhe among children. Velucs aszoziated with botlio were articulated as compassion
cooperation, respect, and love for one another, sympathy, being open, peaceful and good behavior Being asksd o define
hetho, this 15 what t2achers had to say:

Me T orata was quuck to szv that-

Botho means bemng honest with yourself, being honest with other people, celf respect and respecting other people.
[.ave for our conntry and respecting other peeple’s nights Racpact for people yooms and old

Mr Tan sasd:

...Baotheo 15 where wwe have tc respect each other, cere for one another, love ens another and protect one another.
Yes, hotha relates ta good moral valnes We shonld display harha as this 15 what malkes ne ta be wha w= are
being tolerant. peaceful and patriotic comes from the fact tha: w2 are tanght to display borho wherever we go.
Builiv and socmal oy me vilal moow seciely.

The fincings in this catezory clearly show that botho is r2garded as an embracive concep: that describes and embodies the
attributes of an ideal Motswana. It 1s asseciated with virtues of homanness and compassion hence 1t 1s one of the pdlars of
the nation.

Peoceful-Coexistenice and Uniy

Clizenship was wviewed m Lue wih Bvmg peacelully and being snied. Teachers srapbasiced (il the nouon of then
counry being regarded as peaceful Les 1o thew ability 25 a nation to be able to tol=rate cns another. They believed tlat
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Alluding o living 1n pzace Ms Nec said:

Twant ta develop citizens wha have tolerance Irve in harmony, peace n order to maintain peace and stability that
we have enjoved ever the vears. We are known o be a peacefal countyv and e need to teach our chaldren to
preserve it

I Mphe alse emphasized the ne=d to t2ach children good behavier and tolerance and her explanation was that:

‘What 15 typical about Batswana lies 1n their behavior, most Batswana are well behaved Onz researcher once said
that e was so surprised to see that Batswana are not arrogant. be was interviewmg small childeen and they were
well belaved. polite and wsed proper languags. They like to solve problems pracefully rather that fighting.
Batswana are peacz-loving. They believe that “Nwakgolo fe va molomo " meamng that “lt 15 better to jaw-jaw
than war-war .

Mz Kubu opines that

Thomgh we want peace we shonld alsp he talerant and aceapt that we are diferent tmt imited We shonld
wte and remforce development becavse “Setshwarwa ke ntsa peai ga se thara” (Setswana proverb) meamng
that, “wien we are a jour =ffort 0 canrving ont a certamn task. it will be completed well 1n tune”. In our
communities we should participate in activitie: that promote peace.

The findings in this category not only speak to the notion of maintzining peace and unity but also about recognizing
diversity m nmity This 15 #n important feamre in Botswana as the 1deas of cinzenship have alwave centered on national
homegeneity as opposcd to diversity. Tlus marks a departure from nattonal eitizenship towards the politics of difference
and identity. The other wnteresting powut that leeps conung up s that of solving problems peacefullv without any
confrontations, this rases questions of complacency and good citizendhip where peaple tend to accept visws without
challenging (et 1 an e W 1ainlaln peace.

Societul Values (helping eacl other)

Citizenship was also viewed in terms of communal respoasibidity whers each one of the community members depended
on the other 1 times of need. Teachers felt that students need to be taught the spirit of shanng and canng for one another
which is entrenched m the Serswana culmre They also felt thar studenrs should be mught borfio as it reflects one s idenrity
n the fanuly and commurity Tn expressng the ne=d to help one another Ms Lorate had this o say

Axr Baswane we should De qust aud canng, not look for suppont Lo you Lul W contnbuel: mocaing [ olliens.
We should be seen to b2 contributing towards helping other citizens. [n our cultur= of T happen te have many cattle
and my neighbor does not have any. culturally we borrow those without cattle scme cattle to milk and plonsh
with them in ordzr to survive, this 1s called the “Mafisa Svsrem ™. T would not like to see my neighber suffering.
W= support those in mourning by making centributions znd staving with them in times of need.
The notion of canng for other people was well expressed by Ms Kubu when saying:

In onr communities there are needv people mn different Zorms such as orphans due to HIV/AIDS. old people.
ternunally 11l and the poor. As a good citizen vou have to find out if vou can be of assistance to vour naighber
meore o that our culture 15 a culture of exrendad relatiens. Know whar 1s going on within vour relatves. If one of

vonr relatives 1= sick or deard know that e have to assist with fiin=ral arrangsments

Teachers alse fell that cluldien should Ue aughit Dotho as a collective enterprise and (s 15 what Mo Muoiulbas: saad.
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A citizen of Bowswana s somebody who has boihe.

S01T
that “charitv b=sirs at homes" T-u- s
L it IR at aot 18T W

To further explicete the notton of collectivity in ciizenship. Ms Kubu expressed her view thus:

Dotho 1s ene of the things that we expect 2 Motswana cluld to exlubit whers ever Lel'she is. [t 1s part of our culture
and calls for ane to hehave m a certamn marner in or ontsade the conntry Tt 1s something that musr be there 1 yon
ro know thar the same respect that I give 1o my parenrs; 1 should accord 1t 1o any adult person i the
commuinity, meamng that cheldren must know that they do not have to respect their parents only and that every
adult s yvour peren:.

The findings m thiz category roflect citizenship as a community enterprise as 10 focuscs on behavior as detornuncd by the
farily and the conunomaty, It 15 clear that an mdividval 15 viewed as a represencanve of the communaty she'he ives m and
whatever they do mirrors the socety they come from. Deing a member of a particular comnmnity or village 1s very
important i Botswana as one alwayvs identifies with where thev come from and the notion of extended familv 15 verv
crucial for everyene s survival mare especially o tunes of need. Mo matter how wealthy or successful someane 15 12 Life,
they shll hava to maintamm fanuly and extendad relatiors within the commnrity that they come from This view of
cllzensliop marks a depattuze fom he mdividualisie sud astonouous view of ciltzenslip (it 1s wsually fostzr=d wallun
the Iheral demacranc rations (Van (unsteren. 1998 and provides an alternative view of citizenship

R0Q4 Cinzenship as self Keliance

Ner all teachers in the smdy viewed cinzenship as s2lf reliance. All of the four male teachers and taree female reechers
associated citizenship with s21f seliance as they f21t that the tims= hzas come for Barewana gensrally to start raducing their
cependency syndrome on the government. They beheve that c:tizens should be empowered and encourazed to develop
a1ty E]J.e.'leufh..l skalle inn erder to gensrate self eu1p10}11.enr and produce commedities like food in their cwn country.

Citizen Empowsrnent

Citizen smpowerient was listed as one of the important ASPeCts of self reliance. Teachers f=li thar citizens need ro
empower themeelies through getting the relevant sducation m ordar to develop clalls chat can sustain their livehihoods.
Talking abour empowerment Mr Tau who appeared very passionate about the izsue had this 1o sayv:

In the Dotswana context we are tallung about smpowenment, whereby people are tavgat how they cen makes
Hving rather than relyving on the govemmeart, they are tanght self reliance Tt 1s on2 of the concepts that were
biought Ly a wan called Paiek van Raosbwg when Le brovglnt up the wdea ol educaton wuh
produrtion . Whataver they have learrt nmst g and apply in their svervday life However his idess were nnt
raken on beard as they balieved that he was a member of the opposition party.

Mir Tau further claborated on the 1ssne of sclf development by saving that:

Citizens of Botswana chould develop themselv=s. Know what the comntry sxpects of them. 1t lools like
most peonlz are looking at the zovernmen: to do scmethung for them in crder o develop. They need to develop
thameelves academucallv, find out what therr abilittes are o that thev can brng mere money wto the country.
They need to benchmark with other people whe are doing very well, so that when they engage in projects, they
have the backzround of such projects.

Mr Kgabo mamtamed that education should target people’s capabilities and ke specialized rather than being mass
preduclion.

Peoplz need to understand that they need to develep themselves after identifying their abilities. Yeou find that
most of us o so many subjects at a 2o and at the end of the day: we benefit nothing owt of them. Probablv if
people ars zood at enginesning, they must do engineering so that at the end of the day we have enzineers and
other paople doing different jobs, we have people domg zlzctrical and other stouff. That 15 wayv I was talking
cducation with production. .



Ms Kubu weighed 1w by emphasizing the nesd for ciizens to align theiwr activities o the national principles as they gude
sitizens on what te aspire for. She said that:

As citizens we should respect the nationzl principles. We should live and abide them becauss these things are
important. The principle of Self Relance. vou will find that Batswana now de not want to do anvthing: thev want
to relv on the government hence it becomes very difficult for the soverrment to fend for evervane. People should
go out and plough, find jobs. work and help the sovemment to pay for their school fees ..

The findings on citizen empowerment end self reliance previde a synopsis of the teachers concerns on the type of
zducanon that 15 provided in Sotswana. Lhey shed light on cencerns about aducation that does not provide smdants with
the relevant skills. knowledge and attitudes hence the lack thersof to develop and sustain themselves without overly-
relving on the government to do evervthing for them. a s:ituation that they believe should change.

Entreprencurship and Education with Producion

[ discussing the issne of self reliance and entrapreneunal development. teachers felr that 1f was high tune students were
taught skalls that wil help them: engage 1 small scale self help projzcts for commercial and subsist=nce purpoces. In
discussing the importance of developing sntrepreteuvrial slalls among students i order to raduce the citizens reliance on
the government Mr Tau had thas to say:

[ encourage them to discnss 1ssues of persenal development whereby thev develop themselves, self reliance
w0 that they help 1 the production of food as suggested by Van Ransburg and his idea of education with

Production. For students to be self reliant they  need 1o read, lzara how to menage fnances and nunimize getting
loans.

My Morubisi emphacized the need for students to be taught to be independsnt and cautioned peoplz on the overreliance on
the government and nrgad them to be mnavanve and hard working said:

Yes self reliance. where they have to be mdependent and help themselves and not to depend on the government
as we are facing this era of recession. As good  citizens we should help the government to develop this country
by starting projects and creating employvment for our fellow citizens rather than thinking thar the government can
co svervthing. Wz should be found o be putting =ffort o making our lives better through crezting self
emplovment and engaging mn activitizs such as 1 agriculture and tounsm. We should learn to be self reliant

M Ballio lnouglit up an mieresiiog poml as shie related sellichance o be global neaket lual.

The world 15 a small village and people have to develop themselves basing at the abilities so that they car fir in
every matket not heing confined o Botawana only For this o happen 1t 15 important for these kids to have
lzarned leadership skills 2o that they can he able to ma'ce decisions and informad decisions for that master

Teachers emphasized the need to equin learners with entreprenenrizl skills as way to develop therr country by providing
self emplovment. engaging in food production and relisving the government from having to provide evervihing for its
citizens. It 1s mteresting that teachers brouzht up the idea of education with production which thev believe has been
ignored for political reasons. The notion of education with production 1n Betswana founded on the nanonal prmciple of
self reliance 1s an old cae. however 1t 1s noteworthy that, 44 years since mndspendznce, 1t s st1ll very shady and has not
been aggressively taken on board as primary schools no longer provide vegerables throngh zardeming like thev vsed to 1n
the past. burthermore. Botswana 13 still msuthicient w tood production as 1t still mmporss most of its food from the
neighbouring countries. more especially. South Africa

CONCLUSIONS AND RECOMMENDATIONS

The discussion in this article revealed how citizenship is understood. perceived and mterpreted witun the Botswana
context indicating that Sotswana 1s not immune to the mfluences of glokalizat:on and how 1t 1s shapg citizenship and
identities unagined or real There 1z a clear indicason that citizenship m Botswana is hierarchical and affects individuals
and conmmuuties differantly as wnformed by ethnicity. elass and geography. Ther=fore. citizenship 1 Botswana 1s fluad
and not homogeneous as one nught have thought given the national aspirations of kagisane (social hatmeny). pepagano
[unity) and nation bulding that are purported to form the cornerstones of citizenship in an emerging nation liks Botswana.
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These national aspirations and their product of national citizenship founded on a legally bounded citizenship and
belonging are facing the greatest challenge i Botswana today as they have been viewed to be exclusionary and
discriminatory against certain Merafhe (ethme groups) From these findings 1t can be discerned that citizenship as
understood and interpreted by the social studies teachers 15 complex. not homogeneous and flusd. Thas 1s evidenced by the
wayv teachers conceptualize citizenship as national identitv, active participation. collective responsibility and self reliance.
The study therefore. suggests the following recommendations for consideration by the teachers, teacher educators and
policy malers:

1. The fact that Botswana 1s experiencing globalization resulting i identity politics nationally and also considered
part of the global society there 15 need to conduct research to explore the extent to which teachers are conversant
with the notion of global citizenship and whether or not thev are taking it on board.

2. A study on an evaluation of social studies” teacher education programs 1s needed urgently to find out 1f they have
incorporated mega trends on citizenship education as a field of study in an effort to insure that theyv prepare
teachers who can compete globally.

3. Teachers need to be provided with workshop and engage in conferences on citizenship development to insure that
thev are up to date with mformation and trends 1 the social studies area.

IMPLICATION FOR RESEARCH AND PRACTICE

This study provides valuable information on citizenship education 1n primary schools in Botswana and has the potential to
influence practice, research and policy formulation on social studies as a subject within which citizenship education 1s
taught. The findings 1n this study have implications for teachers. teacher educators, and policy makers and the public. The
study lays a foundation on citizenslup education and provokes teachers to engage 1n action research in order to solve their
day to day theoretical and pedagogical problems. Furthermore, the studyv 1s probably the first of 1ts kind at this level of
education in Botswana. therefore. forms a baseline for the re-conceptualization of citizenship education and its pedagogy
among teachers and student teachers 1 general.

The study provides empirical evidence that 1s hoped to challenge teacher educators to revisit their curriculum to
see the extent to which 1t has incorporated mega trends in the area of citizenship and global education if indeed they aim
to develop teachers who can compete i a globally mterconnected world that they live m today. This 1s important i light
of the fact that the discourse on citizenship education has broadened in scope and focus from national bounded citizenship
to global cinzenship. The findings of the study reflect serious flaws 1n the way citizenship 1s percerved, conceptualized
and mterpreted among social studies teachers. Therefore, this study serves as a constant reminder to policy makers that
demeocracy 1s not genetically inhented. 1t has to be leamed, cultivated and practiced for it to prosper (Harber & Serf. 2006)
and citizens do not spring from nowhere as they need to be tanght desirable attitudes, values, beliefs, skills and knowledge
requisite for them to become effective citizens in a democracy. The study further sets the platform for the rethinking and
understanding of citizenship education within the Botswana context for the public as whole.
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